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a quarter of a century after his death there sprang up two
flourishing contemporary schools of Herbartianism. In
its application of Herbart's theory, the school of Stoy for
the most part held closely to the original form, but that
headed by Ziller departed further and gave it a more
extreme interpretation. A later Herbartian, however,
TVilhelm Rein of Jena, who had been a pupil of both Stoy
and Ziller, was responsible for the most elaborate develop-
ments that have taken place since Herbart's time. He
adopted Ziller's "concentration," "culture epochs/' and
other features, but made them a little more elastic by
co-ordinating other material with the "historical" center
in the curriculum. Through him Jena became known as
the great seat of Herbartianism. A throng of other
German schoolmasters and professors have further
adapted the doctrines of Herbart to school practice.
While their theories differ very largely from one another,
from their common basis they are all properly designated
as "Herbartian."
As a result of continuous propaganda, the content and
methods of the school curricula in Germany were largely
modified. Herbart's emphasis upon the importance to
the secondary schools of literary and historical studies as
a moral training was adapted to the elementary schools by
the later Herbartians in the form of story and biographical
material, and the plan for concentrating all studies about a
core of history and literature came into evidence every-
where. A twofold course, Jewish history through Bible
stories, and German history in the form of legends and
tales, appeared in every grade of the elementary school
after the first two, and even in these lower classes there
was some attempt to utilize literature as a moral training
through the medium of fairy stories, fables, moral tales.